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CHAPTER I 
INTRODUCTION TO THE PROBLEM 
Education has long stressed the study of the child as an individual by 
those in charge of his formal learning, but placing in the hands of the 
pupils the means of studying the teacher as an individual is impossible. 
This knowledge must, and does, come to them uncalled for and unannounced. 
The object of this thesis is to determine what characteristics and traits 1n 
teachers are most appreciated by their students. 
The objective approach to the study of teacher personality by students 
cannot, in all fairness, be judged from the viewpoint of one highly versed 
in the abstractness of general personality knowledge, because the "whatness" 
of personality, as known to the average high-school senior, has not the same 
common denominator as the genus of personality as understood by the more 
mature and systematic investigator. Even recognized psychologists themselves 
have great diversity of opinion in prescribing clearly and definitely the 
order of personality. To complicate the matter further, the terms and con-
text used by same psychologists are quite philosophical. Consequently, the 
ability to understand wholly and clearly just what the writer is saying must 
necessarily be limited to those whose psychological and philosophical back-
ground is extensive. 
Moorel, for example, distinguishes between two senses of the word "per-
lT. v. Moore, Pynamic Psycholo~. Philadelphia and Chicago: Lippincott Com-
pany, 1926, P• 28. 
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sonality": (a) the metaphysical sense and (b) the empirical sense. He de-
fines the metaphysical personality as "the ultimate substrate of our personal 
life" and then shows that, metaphysically, "there is but one personality." 
Concerning personality in the empirical sense, he has this to say: "It is 
our concept of ourselves, our memory of life, into which are set like jewels 
in a ring, the mental events of the present." 
Clearly, such termn as these are outside the mental jurisdiction of the 
average adult. By no stretch of the imagination, therefore, could the av-
erage high-school student be expected to know or appreciate personality so 
concisely conceived. To them, personality is a question of like or dislike. 
That the student is able to tell why this attraction or repulsion is present, 
is all that can be expected of them. Even this ability shows depth of per-
ception and in itself is relative to the individual background of the boy or 
girl reporting. Consequently, because certain factors, such as limited 
vocabulary and shades of meaning implied, must be taken into consideration, 
the results of this study of what the pupil found as constituting teacher 
personality as he analyzed it, must of necessity be reported qualitatively 
rather than quantitatively. 
The terms used in the compiled data are those of the student: the head-
ings under which these descriptive words and phrases are grouped are those 
decided upon by a method to be described later. The majority of the stu-
dents' terms were fairly easy to allocate to their divisional group. others 
involved considerable thought to place them in the most desirable unit. In 
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the interpretation, the context of the essay was taken into account to decide 
the meaning. Should criticism arise because of the placing of same charac-
teristic or trait, it would undoubtedly be valid on the surface. However, 
further consideration might lead the critic to agree that the allocation de-
cided upon in this paper also possesses merit. 
In this study of teacher personality, two terms will appear from time 
to time: objective,and subjective,personality. Objective personality is 
that side of our individual being which causes others to react to us, to 
judge us. It is a basis by which they form their opinions of us. It can be 
likened to magnetic rays which emanate from us to those who form our environ-
ment at any one given time. If the "tone quality" of these rays is pleasant 
to the other individual, or individuals, their "liking" of us is in propor-
tion to the volume of the tone registered. If interested sufficiently, we 
are able to discover almost immediately the manner in which our personality 
reacts on the people with whom we find ourselves in any situation. This, in 
some cases, seems quite impalpable. 
For example, we can know when people find pleasure in being in our com-
pany. There is an indefinable something that returns for recognition and 
registration on our consciousness, if we take the time to evaluate it. This 
interchange can be likened to a ball that is thrown against a wall. We can 
catch it on the rebound if we will, or disinterestedly allow it to roll off 
to one side and into oblivion. 
Many acute people make it a practice to check reactions of others to 
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their own personality. We call them "considerate" persons, and enjoy them 
accordingly. They will not, for example, pursue a subject that we may have 
involuntarily shown to be distasteful: they know when to speak and when to 
keep silent. They are alive to their objective personality results, and 
temper their actions and speech accordingly. These persons possess a great 
asset, the skill and science of which must be learned through experience. 
Professionally, a good teacher is alert to receive and recognize the often 
intangible results of her presence on the consciousness of her pupils and 
regulates her approach, either in the classroom, or cosially. If, for ex-
ample, the students became bored or inattentive, the good teacher knows that 
her technique is wrong, the subject matter unsuited to the class, or the 
time element is faulty. 
This little allusion is made so that the need for alertness on the part 
of the teacher may be recognized. She must see the results of her teaching 
efforts on the children's faces, as well as on the written papers. She must 
feel the results of her efforts in the tone of the roam. She must know the 
results of her efforts in an accord of mind and heart that comes with the 
knowledge of a job well done. 
The "generalness" of the objective personality is closely associated 
with the extreme "particularness" of the subjective personality. The sub-
jective personality is our true self: it is known in its entirety only to 
us individually. It is our past and our present, and with changes that only 
we, ourselves, can make, our future. It is our total evaluation of things 
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as we see them. Should our objective personality not be a true emanation of 
our subjective personality_ it is a veneer that will crack in moments of 
stress or under long periods of false action. 
It is, therefore, quite ~portant, especially in the teaching profes-
sion, that the subjective personality of the instructor be one that is heal~ 
and not too confined. Children describe a teacher of this type as "broad-
minded." This characteristic is mentioned frequently as comprising the make-
up of teachers admired by their pupils. 
Personality is an extremely complex matter even in ordinary life, and it 
becomes more so when we find ourselves in a position of authority over people 
Who must_ for certain periods, be directly in our charge. Because this paper 
concerns itself with the personality of the teacher, in it an attempt will 
be made to show just what kind of personality is most successful in dealing 
with students. 
However, it must be kept in mind that the majority of statements made 
from this point on have, as their basis, the opinion of the students them-
selves. They are not necessarily the opinions of the writer. 
The problem of the thesis is to determine from the average high-school 
student just What he believes distinguishes the personality of his favorite 
teacher •. Because it is a difficult matter for even the more advanced stu-
dents to state just what the components of any individual personality really 
are, the subject was approached indirectly. 
The pupil, in all cases a student within one month of graduation from 
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high-school, was asked why he chose a particular teacher as his favorite. 
In other words, what it was about this teacher that set her, or him, apart 
from all others under whom he had studied. 
A further objective was to discover, through the reports of the same 
students, the existence or absence of any significant differences existing 
between the personalities of the favorite grade-school teacher and the 
favorite high-school teacher. 
It is a matter of common knowledge that in most cases a teacher who is 
successful in her dealings with students has a well-rounded personality, in 
that other members of her faculty likewise find her pleasant and efficient. 
It goes without saying that personality transcends classroom results, with-
out, however, diminishing the importance of the social situation. 
CHAPTER II 
ADMINISTRATION TECHNIQUE 
High-school students within a month of graduation from widely separated 
schools took part in the research. A three-page essay-type questionnaire was 
filled out by the individual student. (A sample questionnaire appears at 
the end of this report.) 
A preliminary sampling of more than two hundred students determined the 
requirements of the wording of the questionnaire, the information to be given 
to the students just before the papers were given the.m, and the approximate 
number of minutes to administer the problem. 
The problem was set before the members of the class taking part in the 
following manner: The students were told that in a short time their teachers 
would evaluate their semester's work, an experience they had undergone many 
times during their school life. The pupils were then asked if they would 
care to reverse the procedure and evaluate the teachers. It was explained to 
them that they would, by this action, take part in a scientific research pro~ 
lem. The class was further told that graduates in other schools in various 
parts of the city were taking part in this experiment in a similar manner. 
It v~s emphasized at this point that no one who knew them individually 
would read what they had to say, and as further proof that they should feel 
free to express themselves, neither their name nor the name of the teacher 
about whom they chose to write would appear on the paper. 
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As a result of the manner in which the administration of the technique 
vms handled, (and rigidly adhered to at all times), the pupil did not know 
when he was given the first sheet of a three-page unit and asked to write 
about his favorite grade-school teacher, that he would next write about his 
favorite high-school teacher. In this way, it was hoped to focus his atten-
tion on the task at hand and preclude the possibility of any qualities of 
the second teacher being confused with those of the first. 
The third sheet, on which he was asked to note any similarity or dif-
ference he could discern between the two teachers, was not passed to the stu-
dents until a majority of tham had finished writing on the first and the 
second sheets. The three completed papers were then fastened together by the 
pupil and handed in at the desk. 
A total of 635 students representing the graduating classes of four 
high-schools in widely separated sections of the city, took part in the ex-
periment. 
CHAPTE...lt III 
REVIEW OF RELATED LITERATURE 
There has been comparatively little research done in the field of stu-
dent opinion of teachers. None was found to have contrasted the character-
istics of the ideal elementary-school teacher and ideal high-school teacher, 
from the viewpoint of the individual reporting on his two favorite teachers. 
No author investigated has restricted his reports to those of a specific 
educational level such as the 4A students who take part in this study. 
Since, however, some writings parallel the findings of this report, but 
from different observation points, these authors and their works, when per-
tinent, are quoted. 
G. E. Birdl finds that, in the opinion of 150 normal-school students, 
Kindness has the highest rating. Fairness, Ability~ discipline, Sense ~ 
humor, Patience, ~temper, Sociability, Neatness, Clearness of explana-
tion, and Thoroughness of explanation follow in that order. These qualities 
were given in response to the question, '~at are the five or six best quali-
ties of the fi·ve or six best teachers you have ever had?" 
H. G. and w. R. Duncan2 asked 122 university students to select from 
their grade and their high-school teachers, "one who now stands out as the 
one you liked best at that time." His study is one in contrasts, for he also 
1G. E. Bird, "Pupils' Estimation of Teachers," Journal of Educational Psych-
olo~, 1917•8, PP• 35-40. 
2H. G. and w. R. Duncan, "Student-Teacher Relationships, Sociology and Social 
Research, 1934, PP• 530-540. 
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asks for information concerning the teacher ~ho now stands out as the one 
you disliked most at that time." These teachers are to be analyzed according 
to six set instructions. 
Among their findings, the authors catalogue the fact that 20% of the 
students gave "Teacher mastery in subject matter," and 38% gave "General 
friendliness" as desirable qualities to be found in teachers. 
Roy c. Bryan3, writing on "Pupil Rating of Secondary School Teachers," 
finds that the students rate the teacher who helped most as having the fol-
lowing qualities, in the order given: Sincerity, Impartiality, Appreciative-
~~ Friendliness, Cheerfulness, Industry,~ judgme~, and Ability~ 
give explanations. 
Henry E. Kratz~ in his study, "Observations in the Schoolroom," devotes 
a chapter to "Characteristics of the Best Teachers as Recognized by Children. 
He asked 2411 children of the elementary schools, from second through eighth 
grade, to recall the teacher ~ho helped most," and in what way she was help-
ful. The children were told to recall "any act or word which greatly helped 
you," and to write "in half a dozen sentences, a description of the best 
teacher you have ever had, without naming her." 
His results, in order, are as follows: Kindness, Patience, Politeness, 
neatness in~~ person, Discipline, and Fairness. That his findings are 
more elementary than those of Bryan, and Bird, as well as the Duncans, is to 
3Roy c. Bryan, "Pupil Rating of Secondary-School Teachers," Sociology and 
Social Research, New York: Bureau of Publications, Teachers College,---
Columbia University, 1937. 
4Henry E. Yratz, Studies and Observations in the Classroom. Boston and Nevr 
York: Educational PubliS'hing Company, 1907.-
ll 
be expected, because of the relative immaturity of the students reporting. 
There cannot be the depth of perception nor the value of judgment possible 
when the ages of the students reporting in Kratz' study are compared to the 
ages of the students of secondary schools and of normal schools. 
A. F. BookS asked 1067 high-school students to name the qualities they 
most appreciate in their teachers. The resulting qualities are: Sympath¥ 
and Kindness, ~ humo!:., Patience, Sociabilit¥, Firmness, Power to encourage 
Fairness, ~ discipline. 
From the preceding reports of students in grade schools, high-schools, 
and universities, it will be seen that though maturity of judgment brings 
with it deeper evaluation of qualities that appeal to the individual, still 
even the youngest child kn~rs vmat he likes in his teacher and reports ac-
cording to his ability. 
This study differs from any of the others, inasmuch as the individual 
high-school student is asked to evaluate two teachers in different levels of 
his education: his best-liked grade-school teacher and his favorite high-
school teacher. He reports the absence or presence of differences between 
them. 
Svr. F. Book. "High-School Teacher from Pupils' Point of View, 11 Pedagogical 
Seminary, September, 1905, PP• 239-288. 
~ 
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CHAPTER IV 
CLASSIFICATION TECHNIQUE 
After each student's report had been read and analyzed, the character-
istics and traits mentioned therein were duly recorded at the top of each 
individual sheet. There now remained the task of grouping this information 
into units. Furthermore, each group required a definite heading that would 
describe the specific unit. 
As a preliminary step, ten persons, not necessarily trained teachers or 
psychology students, placed the 134 words or descriptive phrases used by the 
students in their reports, into an average of eight groups. These persons 
had not been instructed as to the specific number of groups, but they had 
been requested to use not less than six nor more than twelve. The average of 
eight groups was about the only valuable contribution made, for the diversity 
of background in these ten persons made for very little coordination in the 
grouping of the traits and the characteristics. 
It was apparent that a common psychological background was an essential. 
The task of classifying the material was then placed before th.e members of a 
seminar in psychology at Loyola University. These people were graduate stu-
dents and members of the faculty of the Psychology Department. Fifteen of 
the members took part in the problem of grouping and naming each unit. 
(There was a preponderance of teachers taking part in the experiment.) 
A marked agreement in terms selected for each unit was apparent as the 
12 
13 
results were tabulated. In some instances, the same terms were grouped and 
the same names given the unit, although the individuals worked independently. 
Each member of the seminar who participated was given an envelope con-
taining the 134 slips of paper on each of which was printed a word or phrase 
as it had appeared on a student's essay. In parentheses after the word or 
phrase, were numbers indicating the number of times this particular word or 
phrase had appeared on the essays describing the favorite grade-school teach-
er and the favorite high-school teacher. These figures were not explained 
to the people who were doing the problem. 
Accompanying the slips were twelve small envelopes. Printed instruc-
tions were as follows: 
In the accompanying envelope are 134 terms used by senior high-
school students to describe various phases of the personality of 
their "favorite" teachers. 
It will be observed that some of these terms are practically syn-
onomous, (ex. "motherly," "treated as a child," "fatherly"): 
while others overlap in meaning, (ex. "understanding," "considerate," 
"patient,") but could be grouped under one specific head. 
It has been deemed advisable, in order to make the material more 
workable for scoring, to group these terms into eight units. (A 
11Miscellaneous 11 group may be one of the eight, if you desire.) 
Will you, therefore, after scanning about 25 of the slips to ac-
quaint yourself with the ideas expressed thereon, begin to group 
them into their respective "families"; that is, to put into one 
group all the characteristics that seem to you to fit into a 
single category. For example, "Good teaching, 11 "Interesting," 
"Clearly defined work," would probably be grouped together. 
Follow this procedure until all the slips are placed. It might be 
well to begin with about four categor.ies and add to this number 
until you reach the limit of eight, as you progress with the sorting. 
Note: The number of slips in each group is immaterial: you may 
have five or ten in one, and 50 or 60 in some other. 
~fuen you have finished, please put each group into a separate 
envelope, seal, and write some descriptive heading for the group, 
or category, on the envelope. 
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The results of this grouping into various categories were carefully 
studied, and the final units, with headings, were then constructed. 
The following unit titles were finally decided on: 
1. Positive Personality Traits 
2. Technique 
3. Teacher-Pupil Relationship Traits 
4. Physical Traits 
5. Positive Character Traits 
6. Teaching Qualifications 
7. Negative Personality Traits 
8. Miscellaneous 
On the pages that follow, each unit is discussed. A table of the 
traits and the characteristics is given and the number of times this parti-
cular word or phrase occurs in the students' descriptions of the favorite 
elementary-school teacher and the favorite high-school teacher. When terms 
that were undoubtedly alike in meaning, and differed only in wording, were 
used on different student's papers, they were combined in frequency under 
one all-embracing term, in the final analysis. 
Some phrases, or words, had very low frequency and had no importance to 
the task. These were eliminated. ~ore the same dress all the time," is an 
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example. On the other hand~ a phrase like, "Never harped about money," has 
a low frequency, but is included in the tabulation because it is a negative 
recording of a practice indulged in by some teachers at certain times of the 
year. 
Table 9 (p. 48) is a complete tabulation of the results of the question-
naira. There, descriptive words and phrases as they appeared on the papers 
of the students are given with their frequencies and totals. Grade in 
school and the sex differences of the pupils are noted. 
To avoid repetition when each Table is shown, it is deemed advisable at 
this point to insert instructions for reading the contents. The abbrevia-
tion "H. s. T." at the head of a column of figures, means that the figures 
represent the number of times the description has been used by the students 
in reporting on their favorite high-school teacher. In the adjoining column, 
the abbreviation "E. s. T." refers to Elementary-School Teacher, and the 
figures show the number of times the descriptive term has been used by the 
student in writing about a particular grade-school teacher. 
Before going into each grouping in detail, it seems desirable at this 
time to insert a sample essay. The following is an actual report written by 
a girl about a teacher who was married and who had taught this student in the 
eighth grade: 
She was always understanding and fair. Never would scold 
a student in front of the class: instead, she would take 
him out in the hall where no one could hear. Very fair 
about marks, and didn't have any pets. Had a sense of 
humor and never picked on the same person to run errands. 
Instead she gave everyone a ttun1 which made most of the 
~------------------~ 
students like her twice as much. Whenever your parents 
came to visit, she would treat them real nice. 
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She has this to say about her favorite high-school teacher, also mar-
ried. This teacher had taught her in her fourth year of high-school. 
She knew how to get her subject across. She always made 
it interesting. Understood her pupils and was always 
fair in marking report cards. Never embarrassed a stu-
dent in front of the class like lots of other teachers 
do. Never gave too much home-work all at once. Would 
always listen if some of her students said anything to 
her. Not like some of the other teachers who will walk 
away and not listen. 
Before proceeding with the tabulation and discussion of the students' 
reports, it might be well to review the various interpretations of the terms 
"character," "trait," and "personality" made by outstanding contributors to 
the field of personality. 
"Character" and "Personality" are often used interchangeably and there 
is no historical reason why they should be not so used. 
However, modern psychologists give two divergent lines of meaning, both 
of which give the terms separate significance. That character is a subdivi-
sion of personality is the identification placed upon it by many writers. 
G. G. Fernald! says that personality may be viewed as intelligence plus 
character, while E. Kahn2 believes it to be intelligence, temperament and 
character. 
lG. G. Fernald, "Character vs Intelligence in Personality Studies," Journal 
of Abnormal Psychology, Vol. 15, 1920, P• 1. 
ZE: Kahn, Psychopathic Personalities. New York: Oxford University Press, 
1936, P• 32. 
Alexander A. Schneiders3 interprets character to be 
••• those qualities of the personality that, for the 
most part, have a moral aspect. It is therefore related 
to Will, and is defined in existential terms as a dis-
position to act according to regulative principles. Tem-
perament, on the other hand, is that disposition in a 
person to respond emotionally to a variety of stimuli, 
and thus embraces those aspects of personality involving 
emotional resonance or expression. Character, while 
deeply rooted in native constitution, is largely acquired 
through training and experience, whereas temperament, 
while partly acquired, is for the most part derived from 
innate, constitutional factors. Together, these two 
aspects of human nature make up a large portion of what 
the psychologist calls, "personality." 
17 
Whenever character is identified as a subaivision of personality, it is 
nearly always coupled in same way with volition. Allport4, however, believes 
there is little wisdom in partitioning off the volitional faculty from the 
rest of the personality. He writes: 
Activities involving 'will' emanate from the most complex 
systems of personality but not from any one area that can 
be arbitrarily designated as 'character.• 
3Alexander A. Schneiders, Outline of Rational Psychology, Revised Edition. 
Chicago, 1941. --
4G. w. Allport, "Personality Traits; Their Classification and Measurement," 
Journal ~ Abnormal Psychology, 1921, 1916 1 P• 6. 
CHAPTER V 
POSITIVE PERSONALITY TRAITS 
It is only natural to suppose that the student would be eager to attrib-
ute many good traits to his favorite teacher. Numerical frequency alone 
would give "Positive Personality Traits" prime position in the list of 
divisions. 
The following excerpts are actual quotations from students' question-
naires: 
"She was just another girl, mixing in with the students 
and sharing their fun." "He was a swell person to talk 
to outside of class or after school hours." "She was 
always a kind and thoughtful person, considering others 
before herself • 11 "She was more than willing to help." 
"She did not get angry at every little thing." "She was 
sympathetic and kind. She was so real and full of fun." 
"She was young enough to know what girls like to do." 
"She got a person to really cooperate." "She really got 
you to want to work for her • 11 "She establishes a fine 
relationship and friendship, so that one is not afraid of 
her." "She enjoys coming to her room." "She isn't a 
teacher who is easy, but she is considerate. She doesn't 
give you things to do that would take half a semester, and 
expect them done in a week, besides the work of other 
classes." "In her class, no one is set up as a bad exam-
ple to be ridiculed or made fun of." "She was able to ex-
plain over and over again without getting angry." "She 
explains her work, and if you do not understand, she will 
explain over and over again until you do." "She was very 
tolerant." "She isn't sarcastic like some teachers around 
this school." "She treated her pupils like human beings, 
not like human slaves." "She had a grand sense of humor." 
"No matter how much work she gave, we never cared about 
doing it because it was so much fun." "She never scolded 
unless it was absolutely necessary." "Her easy-going 
manner was very soothing." "She was never afraid to tell 
amusing things that had happened to her." "He very seldom 
18 
loses his tamper." "She never tried to make a person 
seem inferior, and one great asset was that to each of 
us she was a friend, a personal friend, and did not 
have the attitude, 'I'm the teacher and you're only a 
student.'" "If a pupil tries to explain Why he was ab-
sent or late for class, or did not do his homework, 
this teacher listens to him and does not out him off in 
the middle of a sentence as many other teachers do." 
19 
Table 1 shows the traits and their frequencies that are grouped under 
the heading POSITIVE PERSONALITY TRAITS. 
Table 1 
Trait H.S.T. E.S.T. Trait H.S.T. E.S.T. 
Sense of humor 199 167 Sympathetic 16 6 
Understanding 140 130 Not sarcastic 14 3 
Patient 43 48 Broadm.inded 8 1 
Kind 40 80 Socially inclined 6 
Reasonable in demands 33 13 Modern 4 
Considerate 30 53 Not Superior 2 2 
Had personality 21 11 Trusted pupil 1 1 
Human 17 6 Likeable 3 
Sense of humor has the highest frequency of the group, but it is a com-
posite listing, comprising as it does, seven phrases or terms: Good-natured, 
Friendly, ~ sport, Humorous, Jolly. These were felt, in the analysis of 
the essays, to be varied shadings of Sense of humor. 
Strangely enough, understanding of the student's problems, in both the 
scholastic and the social sense, is second in importance in this unit. This 
trait is mentioned by nearly 25% of the students who described their favorite 
teacher. It has the highest numerical frequency of any single trait. (It 
will be remembered that the higher numerical frequency of Sense of humor was 
20 
due to the fact that six separate though related traits were combined to make 
the larger total.) 
While it is possible that Understanding may have been a general ter.m 
employed by those who were unwilling, or unable, to be more specific, the 
fact still remains that in other instances, more definite traits such as 
Patience, Sympathetic, Human, ~~ and Considerate were used. (It might 
have been possible to group these under the heading of Understanding, but it 
was thought that more light on the teacher's personality would be shed if 
these terms were recorded in their original form.) 
The students, from this phase of the report, have definitely pictured 
their favorite teacher as an extrovert. She appears to have a well-balanced 
emotional make-up, and to be one from wham friendliness flows. She possesses 
a sense of humor, and does not hesitate to allow it free play in the class-
room situation, without feeling a loss of control over her class. She is "n 
cross," although one student did report her as being "cross," and another 
teacher was reported as "sarcastic." 
In spite of the friendliness and the sense of humor which are generally 
shown, there seem to be certain scholastic standards to Which the teacher 
insists the students aspire. This quality is taken up for discussion in 
another unit, but the comment is inserted at this time to ward off the im-
pression that a friendly, or understanding teacher, possessing a sense of 
humor, might be inclined to laugh away, or put off, academic standards. In 
no case reported was the impression to be gleaned that the ideal teacher al-
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lowed privilege to escape into license. 
One teacher was reported as "not too familiar"; one was "not conceited"; 
another "didn't try to shine up to the big boys in the class"; another was 
"never late." This was evidently praise in the negative, but it shows some 
discernment and appraisal of the teacher at all times by her students. 
Exactly what was meant by the phrase, "had personality," is not clear. 
No doubt the students were describing something they felt to be praiseworthy, 
but unfortunately vagueness defeated their purpose. It would have been very 
easy to use this currently popular term to a greater numerical degree, and 
the fact that it appeared in the description of only 21 high-school teachers 
and 11 grade-school teachers, shows that the students, in a majority of the 
cases, took their task of writing quite seriously and searched thoroughly 
for specific terms with which to describe the teachers they chose as their 
favorites. Some traits are numerically too low to have significance, or to 
merit comment, but they are reported in Table 9 in the interest of accuracy. 
CHAPTER VI 
TECHNIQUE 
That the student is critical of the teachers' methods of teaching may 
come somewhat in the nature of a startling corrnnent. "Good teaching" has the 
highest frequency of any trait or characteristic in both the high-school and 
the grade school tabulation. 
says: 
Following are actual remarks along this vein taken from students' es-
"She let them think for themselves a lot." "She insisted on 
quality work from the students, not quantity." "She ran her 
classes systematically and there was always a feeling of hap-
piness in her room." "He explained everything so clearly you 
couldn't help but understand it." "He always wrote on the 
board so you could understand more easily." "She outlined 
her work perfectly. 11 "She had a wa.y of teaching that was 
informative and interesting." "In his classes, we learned 
something." "She never gave homework over the holidays." 
"He gave only enough homework to help us along with our 
work." ''We didn't have too much homework." "He gave a 
small amount of homework each day instead of a lot one day 
and a little less the next day." "He was easy in class, 
but a hard marker." "She provided us with plenty of work, 
yet >vas gracious enough to permit us to have entertair~ents 
once in awhile." "She taught us something new each day, 
but before she left each subject she made sure that every-
one in the class clearly understood the points she wa.s try-
ing to make." "He had correct methods of teaching his own 
subject." "She managed to teach in such a manner that all 
the students were eager to learn." 
Table 2 shows the descriptive terms and their frequencies placed in the 
Technique unit. 
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Table 2 
No. Trait H.S.T. E.S.T. No. Trait H.S.T. E.S.T. 
1. Good teaching 314 277 9. Much homework 3 
2. Reasonable hamswork 37 27 10. Taught current 
3. Little homework 26 23 events 3 
4. Good marker 10 11. Organized clubs 1 1 
5. Told stories 10 12. No driving 1 1 
6. Hard work in class 7 26 13. Enjoyed teaching 3 3 
7. Easy 7 3 14. Had entertainments 
a. No homevrork 6 4 in class 8 
15. Had tours 3 
Good teaching is the main factor. from the numerical standpoint, of this 
particular group. Its frequency in reportin~ the favorite elementary-school 
teacher is quite high, taking into consideration the relative immaturity of 
the grade-school child. In the reports of the high-school seniors, there was 
a higher number reporting this qualification. but this fact is more to be 
pected at this level, for the student has gained relatively in experience 
judgment. 
~~ether or not the student recognized good teaching at any one given 
time, or came to realize the presence of this important factor in the light 
of greater maturity and the opportunity for contact with subsequent teachers. 
cannot be known. The chances seem to be in favor of the fact that he knew at 
the time. even in the elementary school, where some critical evaluation woul 
be possible. Hmvever, if he placed his favorite teacher as one who had 
taught him in the primary grades, the fact of his giving good teaching as one 
of her traits would lead one to suspect a lack of sound judgment, due mainly 
to the inmaturity of the student in the lower grades. 
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"Good teaching" is a reported term that grows in numerical importance 
as the pupil progresses further and further in school. This fact may be ac-
counted for by one. two, or all of the following factors: a wider field for 
comparison, a change in teacher technique or situation, and the growing 
evaluation power of the student. 
"Good teaching" is the term used by nearly all the students who men-
tioned this trait. Some, however, are more specific and used phrases such 
as: "Used projects," "Taught current events," "Had tours," "Original." 
The amount of homework given by the teacher seems to be an important 
factor in student estimation of teacher technique. Reports are diversified 
as to the amount of work to be completed out of class, but evidence seems to 
point to the fact that the pupil does not resent a reasonable amount. They 
apparently like to have most of the work done in the classroom, with some 
outside time required for further study or preparation for following meetings 
One student reports: "She doesn't think her class is the only one we have to 
go to, and load us down with work for her, and then say with a look, 'You do 
it--or else.'" 
Some of the phrases used by the students are peculiar to only a few, yet 
they show a depth of perception that should not be overlooked. Reference is 
made to "Enjoyed teaching," and "Not boring." 
The students evaluated the kind of work given in class. Seven element-
ary-school teachers and twenty-six high-school teachers were reported as giv-
ing "hard work in class," while four elementary-school teachers and eleven 
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high-school teachers are described as giving "easy work in class." Recency 
may be the factor involved in reporting more teachers in the secondary school 
than in the grade school. On the other hand, what cannot be ascertained is 
•vhether the work described as "easy" was correctly termed, or whether it was 
made to appear "easy" by skilful presentation. 
However, comparison of the frequencies of "hard work in class," and 
"easy work in class" would probably result in the opinion that the students 
prefer work in class that is mentally challenging. 
CHAPTER VII 
TEACHER-PUPIL RELATIONSHIP TRAITS 
Below are descriptive phrases and sentences taken from the students' 
papers. They shaw the interplay of reactions between the teacher and her 
pupils. 
11He never acted superior to his pupils." "He always made 
us feel comfortable in his classes." "He was not the 'you 
see that you do ~ work' type of teacher." "She kept me 
from flunking." She would try to help you with any prob-
lem that was troubling you." 11She helped me to choose 
journalism." "She was willing to help any student in any 
subject." "She would help as much as she could." rrshe 
treated us as young people instead of infants." "She would 
not scold you or hit you but would graciously show or tell 
you the requirements." 
"If you could not get your work, she would help you." "She 
always gave you another chance, or more time to do your work." 
"She took a personal interest in me." "She spoke to us as if 
we were high-school students, not as if we were children and 
had to have everything explained to us in simple terms." 
"She had the ability to make the children respond to her com-
mands without making them think she was strict." 11She didn't 
expect us to be angels all the time." 11 She was strict without 
being crabby." "She seemed to have faith in me and was very 
encouraging." 
"She was willing to go out of her way to help those who needed 
it." "She helped the students who were not capable of doing 
it." "If I ever had occasion to slip from the straight and 
narrow, she would call me to a place where we had some privacy 
and tell me where I was wrong." 11No one student was a favorite." 
"She can handle a class in such a way that she has the respect 
of the class and yet does not throw hate into their minds." 
"She was quite strict, but that is the reason why I remember 
so much of what she taught." "Although she did use strict 
discipline, she had the respect of all the students in her 
class." 
Table 3 shows the descriptive terms and their frequencies placed in the 
Teacher-Pupil Relationship unit. 
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Table 3 
No. Trait H.S.T. E.S.T. No. Trait H.S.T. E.S.T. 
1. Helpful 111 119 6. Encouraging 9 15 
2. No favorites 85 51 7. Private scolding 4 7 
3. Personal interest 38 36 8. Praised 3 4 
4. Good discipline 37 52 9. Did not abuse 
5. Treated as adult 10 20 authority 2 2 
10. Treated as child 1 6 
There are but ten traits catalogued in this group. but among this num-
ber ~e found four of the individual highest ranking frequencies of the 
entire report: "Helpful," "Had no favorites," "Had good discipline," and 
"Took personal interest." One or more of these characteristics, although in 
perhaps different terminology, find their ~~y into nearly every report that 
was written by the students in this particular investigation. 
There are six other traits recorded, but none has a sufficiently high 
frequency to be particularly significant. It may seem at first glance that 
"helpful" and "personal interest" might well be grouped together. After con-
sideration, however. it will become apparent that while they are related, it 
is a border-line relationship and there can be read into each a separate and 
distinct meaning. "Personal interest" seems to transcend "helpful" to some 
extent; it seems to mean more than academic interest in curricular difficult-
ies and to probe more deeply into the heart and the mind of the student. 
The characteristic described as "Fair" is put into a separate unit, whi 
"Had no favorites" is placed in this group. After the suggested groupings of 
the members of the seminar had progressed to a preliminary draft of this re-
28 
port~ the various traits in their relationship to one another and to the 
entire report, were studied. SOllle groups contained both "Fair" and "No 
favorites." However, it was decided to separate them because it was felt 
that "Fair" was meant to imply fairness in dealing with the student in aca-
demic procedures~ while 11Had no favorites" was interpreted as "No pets" to 
whom were allowed special privileges. Weight was given to this division be-
cause of qualifying phrases which appeared in many of the reports. 
It is interesting to note that the treatment accorded the pupil as an 
individual by the teacher, comes in for comment, not only in class-work~ 
especially, but in the recognition of the student as a person. This fact is 
reported nearly twice as often of the high-school teacher as of the element-
ary-school teacher. In the grade school, this recognition took place in the 
upper grades~ and this sort of "deference" on the part of the teacher was 
pleasantly different at this stage of the pupil's development, when actually 
he was not old enough to be called adult, nor young enough (so he felt in 
his adolescence) to have what he called "child treatment." Naturally, this 
method of personal recognition would make an impression that would be 
colored in time by pleasant associations. 
On the other hand~ six students remembered fondly that their favorite 
elementary-school teacher had treated them as children, and one student felt 
that his favorite high-school teacher had also treated him in this way. This 
is to be expected~ however, for two of these pupils had had their favorite 
teacher in second grade, one in third grade~ one in fifth grade. Yet two 
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boys reported pleasant remembrances of being treated as a child by their 
seventh grade teachers. This is rather unusual, but may be accounted for by 
maternal fixation upon the teacher. This might also explain the case of the 
high-school student, a boy in the third year of the secondary school. He 
may be psychically immature, and had been fortunate enough to find a teacher 
who understood him and so treated him in a manner best suited to his parti-
cular need. 
A teacher's ability to discipline has always been one of the bases upon 
which a supervisor judges her teaching ability. It is highly significant tbm 
this ability is also appraised by her students. Fifty-two favorite grade-
school teachers had this ability developed to a sufficiently high degree to 
warrant comment by the students. Thirty-seven high-school teachers also 
possessed this faculty. 
This difference in frequency may lie in the fact that there is not 
quite the need for discipline in the secondary schools that there is in the 
grade-schools. The student, older in years, has more control of himself. 
Then, too, there is the fact that more responsibility for study and action 
is placed on the older pupil. The point, however, seems to be that students 
do recognize and appreciate, even in the lower grades, the control of her 
class that every good teacher possesses. 
CHAPTER VIII 
PHYSICAL TRAITS 
The descriptive phrases combined under the heading, "Physical Traits," 
do not have high frequencies, but they are enumerated because they play same 
part in the general description of the best-liked teacher. 
No. 
1. 
2. 
3. 
4. 
The following remarks are excerpts fram the papers of students: 
"She is neat in her appearance, wears clothes not too fancy--
usually black and white." "Her hands are very clean, her 
hair is always perfect." "She always had a smile on her 
face." "She was always cheerful and sunny." 
"Her speeoh is excellent, her voice pleasant, never squeaky 
or harsh." "She had a calm voice that was always under con-
trol." "She was not a harsh-voiced teacher." "He was 
about 31. I do not like to have an old teacher." "I do 
not like a teacher over 45. They are usually crabby and 
strict." "I liked her because she was young and had modern 
ideas." "She was young and very good-looking." "She was 
always neat and well-groomed." "She was just plain-looking, 
but swell." 
Table 4 
Trait H.S.T E.S.T. No. Trait H.S.T E.S.T. 
Good appearance 41 27 5. Pretty 10 13 
Young 25 31 6. Nice voice 8 12 
Neat--Clean 16 28 7. Sweet smile 6 20 
Dressed well 13 14 8. Older 1 10 
Age seems to be of soma importance to 67 students in reporting why they 
liked a certain teacher. This age factor is mentioned more frequently in 
reports of the teacher in the elamentary-school. Thirty-one elementary-
school teachers are reported as young, while ten are reported as "older." 
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Contrasted to this, 25 ideal high-school teachers are described as young, 
and one ideal high-school teacher is reported as "older." 
This difference in frequency may be accounted for by the fact that 
relatively more young teachers are found in the grade schools, because it is 
there that they get their experience before going into the secondary schools. 
Therefore, when these 4A students recall their elamentary-school ideal teach-
er, a contrast is set up, and the comparative age factor becomes involved 
when this specific train of thought is pursued. 
There is, however, another field for interpretation involved. Age, to a 
young person, is relative. One can interpret a report of "old" as of 30 or 
50 years. (At the beginning of this particular group, one'exeerpt from a 
student's paper is given in which "old age" is stated to begin at 45.) 
Conversely, in a school whose faculty might be composed of those long 
in the profession, one who was fortunately able to preserve the illusion of 
youth, either physically or by being "young in heart and spirit," (to quote 
from one report) might be termed by some young unsophisticate as "young." 
It seems, therefore, L~ spite of the fact that the students believe age 
to be important, there can be attached little or no significance to the age 
factor, because there is no common denominator possible. 
Mentioned in the list of physical attributes of the ideal teacher is 
found the phrase, "Good appearance." It is not surprising that the student 
takes notice of the appearance of the teacher, but it is thought-provoking 
that some of the students use "neat" and "clean" to describe her. Can this 
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possibly be construed to mean that soma instructors are not neat and clean 
and the fact that the best-liked teacher is described as possessing these 
attributes positively, sets her apart and puts her on a higher plane? 
While pupils appreciate a sweet smile, for they record it in describing 
20 elementary-school teachers and six h~gh-school teachers, (isn't it strange 
that students were able to find this term possible to use in only six cases 
in describing the favorite high-school teacher?) they are also critical of 
her voice. Eight pupils mention the fact that their favorite teacher in the 
grade-school and six teachers in the high-school had a "nice voice," and 
there are six reports of teachers whose students carry the vocal description 
to further ends--these teachers are recorded as not indulging in "shouting." 
(In the frequency table, "nice voice" and "no shouting" are combined.) 
One of the humorous veins of the report lies in the fact that 13 grade-
school teachers were written of as "pretty" or "nice-looking," and one was 
reported as "plain-looking." High-school teacher frequency was not far be-
hind, for ten of them were reported as pleasing to the eye. There was no 
report of a plain-looking high-school teacher. 
CHAPTER IX 
POSITIVE CHARACTER TRAITS 
The student, in telling about his favorite teacher, did not confine his 
appraisal entirely to what might be termed "surface" descriptions. He 
probed deeper than that. He described his appraisal of her objective per-
sonality in terms which may, or may not, fit her subjective personality. 
No. 
1. 
2. 
3. 
4. 
The following excerpts are from the students' papers. 
"She gave us enough time for our work and warned us when we 
were going to have tests." "She showed no partiality." "I 
had to work very hard for a good mark, but she was very co-
operative." "She was very fair in giving grades, and marked 
us not according to what we did, but how well we did it." 
"She would warn us about a test the night before, and then 
give us the test on what she said she would." "He was always 
fair with me and gave me the mark I deserved, whereas some 
teachers asked you to do favors for them and in return, they 
gave you a good mark." 
"She made us respect her." "She was very strict about the 
work we handed in, and the way we answered in class." "She 
was very sincere." 
Table 5 shows positive character traits that were placed in this unit. 
Table 5 
Traits H.S.T. E.S.T. No. Traits H.S.T. E.S.T. 
Fair 95 73 5. Firm 2 7 
Strict 25 33 6. Stern 2 3 
Commanded respect 8 8 7. Rewarded deserving 1 7 
Honest 
"Fairness" is the trait most mentioned in this grouping. Mentioned as 
part of the make-up of 73 elementary teachers and 96 high-school teachers, it 
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accounts for more than 50% of the total numerical frequencies in this unit 
for grade-school instructors, and 71% of the high-school frequencies. If 
the number of times "Fairness" is mentioned can be used as a criterion, then 
it most certainly is an important factor, and one that should be cultivated 
by every teacher, no matter to what lengths she may have to go to attain it. 
Fairness and justice loom high in the critical evaluation of the high-school 
teacher by her pupils, while emphasis is laid upon kindn~ss of the grade-
school teacher to her pupils. 
In the unit termed "Teacher-Pupil Relationship" was included the phrase, 
"Good disciplinarian." Thera seams on the surface to be a close relation 
between "strict" and "good disciplinarian." However, after much thought, it 
was deemed best to keep the frequencies of these two terms separate, for 
"strict" seemed to be a broader and lass active description. It was, there-
fore, placed in the character group. 
There was included in the an~ers to the questionnaire the phrase, "Re-
vmrded the deserving." This term's frequencies could have been included in 
the frequencies recorded for "Fairness" but it then might have entailed in 
context, a projection beyond that of "Fairness," since not all "fair" teach-
ers "reward the deserving." 
The pupils, from their reports, seem to like discipline in the class-
room. Whether or not they also mean strict adherence to certain standards of 
work, is not clear. Perhaps it can be safely assumed that the term "strict" 
could be extended to embrace insistence on high standards of work. High 
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scholastic standards and good discipline walk practically hand-in-hand, for 
excellent work is practically impossible in a disorderly room. 
The frequencies of "Commanded respect" and "Strict" could undoubtedly 
have been combined, but it was felt that the term "Strict" connoted an atti-
tude that was limited to the teacher herself, whereas the phrase, "Commanded 
respect" was more of a mutual proposition between teacher and pupil. 
"Firm" was listed alone because the term might, to the student, have a 
less severe meaning than the term "Stern." 
CHAPTER X 
TEACHING QUALIFICATIONS 
The students commented not only on "Teaching Technique" but went deeper 
into the situation with their analysis of what is here termed, "Teaching 
Qualifications." 
The following are excerpts of the students' papers: 
"She was always systematic about her work." "She knows 
what she is teaching and talking about." "She really 
knows the subject she is teaching." "He was competent 
and could teach his subject real well because he under-
stood it perfectly, although he was quite young." 
"She arranged her programs so that we always knewwhere 
we were going." "He knew just about everything about 
his subject." "She understood her subject thoroughly; 
therefore her classes grasped the knowledge she was 
teaching more easily and quickly." 
"No one was bored. n "His class was not dry. 11 "Being in 
his class was not duty, but pleasure." "She held the 
interest of the class at all times." "Pupils never tire 
of her." 11 You never felt like sleeping in her classes." 
Table 5 shows the phrases and their numerical frequencies used 
scribe the teaching qualifications of the ideal teacher. 
Table 5 
Bo. Trait H.S.T. E.S.T. No. Trait H.S.T. 
1. Subject well-known 69 24 7. Well-planned work 5 
2. Intelligent 39 27 8. Liked children 5 
3. Interesting 15 19 9. Enjoyed teaching 3 
4. Traveled 8 8 10. Alert 3 
5. Inspired work 5 5 11. Clearly defined work 2 
6. Cultured 5 6 
to de-
E.S.T. 
3 
1 
3 
0 
3 
Teaching qualifications, as such, were not mentioned to any great extent 
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but this was to be expected, for due to immaturity, the student would be un-
likely, except in isolated cases, to do more than accept the aggregate in 
this particular field. He could see or know the result and still be in the 
dark as to the cause of the result, because his field for judgment in this 
particular direction has not been developed. 
The rather remarkable thing is that the qualities of teaching are broken 
down as well as they are by the students. Another unusual point is that the 
frequency in the elementary-school teacher reports practically parallels that 
of the reports on the high-school teachers, yet the individual qualities 
themselves have not the same numerical value. 
The most frequently mentioned qualification is "Subject well-known." It 
has a listing of 24 for the grade-school teacher and 69 for the high-school 
teacher. Educationally, this is of prime importance from the teacher's point 
of view, and it most likely would be extremely gratifying to the teacher to 
know that the pupils recognized the fact she \vas well prepared in her field. 
It will be noted from the above figures that, according to the reports 
of the students, nearly three times as many secondary school teachers as 
grade-school teachers know well the subject they teach. This may be due to 
the fact that the elementary-school teacher taught two or more subjects, pos-
sibly as many as seven, and the opportunity for judging ability in one sub-
ject as contrasted with others, did not arise. It is only natural that a 
teacher who specializes in one subject, as most high-school teachers do, will 
have a greater wealth of material and information at her finger-tips with 
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which to impress a class. 
Just what "Intelligent" as reported in 13 grade-school and in 15 high-, 
school oases means, is vague. It may mean ~eneral intelligence, as expressed 
in the entire make-up of the teacher, or specific intelligence, as exempli-
fied by a previously discussed phrase, "Subject well-known." 
CHAPTER XI 
NEGATIVE PE..'?.SONALITY TRAITS 
That nothing in this world is perfect is shown by the fact that the 
ideal teacher. taken in the aggregate, possesses some negative personality 
traits. To be sure, they do not occur with high frequency, but these traits 
are recorded by the students and, therefore, are included as one of the 
divisions of this discussion. 
No. 
1. 
2. 
Some of the remarks made about their ideal teachers by the students are: 
"She had a bad temper that would scare anybody easily." "She 
had favorites and I was one of them." "She was very sarcastic." 
"She would get cross." "She was out of the room a lot and we 
had loads of fun while she was gone." 
Table 6 illustrates the traits and their frequencies. 
Table 6 
Trait H.S.T. E.S.T. No. Trait H.S.T. E.S.T. 
Bad temper 3 3 3. Sarcastic 2 3 
Bad disciplinarian 3 0 4. Had favorites 1 3 
According to the students, "Bad tempered" has the highest frequency of 
this group--three in the elementary-school teacher and three in the high-
school teacher. "Sarcastic" is mentioned in a three and two frequency. (It 
would be interesting to know just what the term connotes to the students who 
reported this trait.) 
"Had favorites" has a three and one frequency. One wonders if the in-
dividual students reporting this had been favorites themselves, because this 
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type of treatment might be gratifying to a certain type of student. The low 
frequency of "had favorites" is completely overbalanced by "had no favorites/ 
Twenty-three times as many elementary-school teachers, and 59 times as many 
high-school teachers, are reported as having "had no favorites." 
The remaining negative personality traits have such low frequencies 
that they do not merit discussion. They would not often be a part of the 
personality of the successful teacher. 
In this report, the value of the negative personality traits lies in 
their mention by the student of someone he obviously admires. The student 
was true to fact in reporting these traits not because he liked them, but 
because compensating factors overbalance these frailties and out of this com-
posite, the picture of the best-liked teacher's personality arises. 
CHAPI'E...~ XI I 
MISCELLANEOUS 
When the task of grouping the characteristics and traits into groups 
was undertaken, provision for a miscellaneous group was made, for it was an-
ticipated that there would naturally be some terms or phrases that could not 
be placed in any particular unit. 
The following list of terms or phrases possesses no definite bearing on 
the general topic, and are listed only in the interest of accuracy. 
Excerpts from students' papers containing these miscellaneous terms or 
phrases are given below: 
"She treated us like a mother." "He seemed like a father." 
"She had children of her mvn and seemed like our own 
mother. n "She carne to all the games." "She sponsored our 
Club and gave us many suggestions.n "She visited us at 
our homes and asked a lot of questions." "She never 
harped about money so we could make a good showing in a 
collection." 
Table 7 shows the frequencies of the terms or phrases that have been 
grouped in the Miscellaneous unit. 
Table 7 
No. Trait H.S.T. E.S.T. No. Trait H.S.T. E.S.T. 
1. Motherly 14 2 5. Married 1 2 
2. Interested in extra- 6. Never harped about 
curricular activities money 1 0 
5 6 7. Fatherly 0 2 
3. Interested in sports 2 6 
4. Visited students 2 0 
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"Motherly" and t'Fatherly" might have been included in the frequencies 
of ''Treated as a child" in another group, but it was felt that the latter 
was a more active description than the simple statement of nMotherlyn or 
"Fatherly." The students who reported a description of this kind in the one 
word, did not expand on the description, and it was, therefore, decided to 
keep these three separate. 
A few students reported that their ideal teacher was a gym teacher and 
ttinterested in sportst' may possibly be explained by this fact. It is pos-
sible, however, that the teacher described may have been assigned this duty 
by the principal as part of her program, and her sponsorship of clubs, or 
whatever form these extra-curricular activities may have taken, may not have 
been fully understood by the student. To him, the fact that she was present 
may have meant that she was there of her own volition, when the opposite 
could actually have been the case. 
CHAPTER XIII 
Stn~ARY A1TD CONCLUSIONS 
The average high-school senior of today has acquired the ability to 
evaluate his teachers critically, and more specifically so than is generally 
recognized. The speed with which he set about the task of writing just why 
a certain teacher was his favorite above all others with whom he had come in 
contact, was convincing proof of this ability. 
The pupil unwittingly agrees with the educational writers. He sets up 
the ideal norm to which all teachers who subscribe to the belief that the 
student will do his best work for one he likes, will do well to aspire. 
He notes with approval her ability to teach well. This trait comes in 
for more comment than any other force she may have. Both high-school and 
grade-school teachers are described as baing able to teach wall. The phrase 
"Good teaching" has the highest numerical frequency in the entire report. 
The amount of homevrork given by the ideal teacher is significant to the 
pupil, although there is no sharply drawn line dividing the amount desired. 
The pupil speaks highly of his favorite teachers' sensa of humor. He 
commends their patience, their understanding of him and his problems, their 
kindness. Kindness on the part of the elementary teacher shifts in import-
ance to fairness and justice in the description of the high-school teacher. 
A changing sense of values on the part of the adolescent is undoubtedly 
responsible for this change. 
43 
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The pupil appreciates a teacher who is helpful. He admires one who had 
no favorites in the class~ yet he liked a personal interest taken in him. 
These two statements appear to be contradictory~ but what might be meant is 
that the student likes a private in~erest taken in him--one that is not pub-
licly revealed. 
He remarks favorably on the ability of the best-liked teacher to dis-
cipline easily and well her class. It is interesting to note here the stu-
dents' adherence to a principle long held by most educators. 
The student comments on the fact that he likes a teacher who administers 
private scoldings and punishments, and so avoids embarrassing him in front of 
his classmates. This is not startling to anyone ~no has studied the develop-
ment of the adolescent, and who knows his proclivity to become easily and 
greatly embarrassed at reproof administered publicly. 
The pupil finds pleasure in the fact that his ideal teacher is neat and 
clean and makes a good appearance. He seems to like young teachers. 
(Vlhether "young" is a question of years or spirit is not clear from the re-
ports.) He likes a teacher who possesses a nice voice and a sweet smile. 
In the actual class-room situation, the pupil liked a teacher \VhO v.as 
strict~ one who obtained and held the respect of her class, not only from 
the discipline point of view~ but also in the way she presented the subject 
matter. He commented on the fact that she knew her subject well. She was 
an intelligent teacher~ as well as an interesting one. 
On most of the reports, the sense of humor possessed by the ideal teach-
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er is mentioned. This teacher does not hesitate to tell a story on herself. 
and she does not consider as something to be avoided, an interruption in 
teaching to enjoy some hmnorous occurrence. 
The ideal teacher has a few negative personality traits, according to 
the reports. The frequencies were extremely low. and only four negative 
traits were mentioned. The teacher may have had a bad temper, been a dis-
ciplinarian who left something to be desired along this line, been sarcastic. 
and had favorites: but in spite of these faults, she had other compensating 
characteristics and traits that made her the ideal teacher of some student. 
In spite of the fact that care was taken in administering the question-
naire to avoid a description of one teacher being copied to fit another, 
there is a distinct paralleling of characteristics and traits in the favorite 
grade-school teacher and in the favorite high-school teacher. On the basis 
of numerical findings, ~teaching. Understanding, and Helpfulness appear 
in this order of importance in the analysis of both teachers. 
This study affords an opportunity to view the teacher from a point not 
generally taken. Current literature analyzes teachers and teaching from the 
supervisors' standpoint. This experiment, however, is an attempt to discover 
what the student thinks about his ideal teacher, and just what it is about 
this teacher that makes her, or him, best-liked by the individual who writes 
the report. 
Little opinion is expressed by the writer on the results of the questio 
naire, for it is recognized that the student opinion expressed~ masse in 
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this study is personally qualitative. 
In reply to the question on the third sheet of the questionnaire: '~Yhat 
differences do you now see between your best-liked high-school teacher and 
your best-liked grade-school teacher?", reports brought forth no appreciable 
differences. Most students reported they could see no differences--that both 
teachers were swell. 
According to the reports, sex differences in teachers had no signifi-
canoe, and sex preferences on the part of the pupils had no particular sig-
• 
nificance. (Table 9 may be consulted for information regarding the number of 
times any recorded characteristic or trait is reported by boys and by girls 
in any grade.) 
Pupils have their favorite teachers more often in the last year of 
high-school and in the eighth grade of the elementary-school, according to 
the reports. Recency could have been the factor, although maturity should 
also be considered in assigning a reason for this preference. Some weight 
should also be attached to the practice of some administrators of assigning 
the upper grades to the more experiences and the more understanding teachers. 
To sum up briefly the material obtained from the students, the ideal 
teacher is one who really teaches, possesses a good and often active sense 
of humor, and understands the student and his problems. 
Table 8 
Table a shows comparative frequency intervals of characteristics or 
traits of the students' teachers in the high schools and in the grade school 
Interval Characteristic or Trait Characteristic or Trait 
of High-School Teacher of Grade-School Teacher 
350-300 1. Good teaching 
299-250 1. Good teaching 
249-200 
199-150 2. Sense of humor 2. Sense of humor 
149-100 3. Understanding 3. Understanding 
4. Helpful 
' 
4. Helpful 
! 99-50 5. Fair 5. Kind 6. No favorites 6. Fair 7. Subject well-known 7. Considerate 
a. Calm 
9. Good disciplinarian 
10. No favorites 
49-25 a. Patient 11. Patient 
9. Calm 12. Took personal in-
10. Good appearance terest 
11. Kind 13. Strict 
12. Intelligent 14. Young 
13. Took personal interest 15. Neat--Clean 
14. Reasonable homework 16. Intelligent 
15. Good disciplinarian 17. Good appearance 
16. Reasonable in demands la. Reasonable homework 
17. Considerate 19. Hard work in class 
la. Little homework 
19. Strict 
20. Young 
(Frequencies under 25 are omitted from "!!his Table.) 
.l 
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Table 9 48 
This Table shows the actual terms or phrases used to describe the favorite teacher.* 
In the Table is also given the year or grade taught by this 11ideal" teacher for whom these descriptive 
terms or phrases are used. Kindergarten and Gym classes are omitted. 
Sex differences of children reporting are noted. "B" refers to Boy and "G" to Girl. 
Term or Phrase 4th 3rd 2nd 1st 8th 7th 6th 5th 4th 3rd 2nd 1st 
Used by Pupil Year in H. s. Grade in E. s. Total 
B G B G B G B G B G B G B G B G B G B G B G B G 
Accurate work 
demanded 4 1 7 3 2 4 1 2 1 24 
Adult treatment 1 7 7 1 1 1 2 2 3 3 1 1 30 
Alert 2 1 1 4 
Bad disciplinarian 2 1 3 
Bragged 1 1 
Broadminded 1 3 1 1 1 1 1 9 
Built character 1 1 
Businesslike 1 2 3 
Calm 2 6 6 9 4 5 3 8 4 19 5 7 4 2 4 2 2 1 93 
Charming 2 3 5 
Clearly defined 
work 1 1 2 1 5 
Clearness of 
explanation 2 7 9 3 4 2 8 7 3 10 5 3 1 2 1 67 
Commanded re-
spect 2 1 1 2 2 3 2 1 1 1 16 
Considerate 2 10 2 6 3 2 5 10 11 9 11 4 3 3 1 1 83 
Cultured 1 2 1 1 2 3 1 11 
Did not abuse 
authority 1 1 1 1 4 
Did not scare 
pupils 2 2 
(Continued) 
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Tenn. or Phrase 4th 3rd 2nd 1st 8th 7th 6th 5th 4th 3rd 2nd 1st 
Used by Pupil Year in H. s. Grade in E. s. Total 
B G B G B G B G B G B G B G B G B G B G B G B G 
Dignified 7 1 8 
Dressed well 3 5 2 1 1 1 2 5 2 1 3 1 27 
Easy 1 3 1 1 1 1 2 10 
Easy work in 
class 4 1 3 1 2 1 1 1 1 15 
Elderly 1 2 1 2 3 1 1 11 
Enjoyed teaching 1 2 2 1 6 
Encouraging 5 1 2 1 1 2 4 4 1 2 1 1 1 26 
Fair 13 26 811 7 17 6 7 7 22 8 14 1 6 1 7 2 3 1 1 1 1 168 
Felt responsible 
for passing 1 1 
Firm 1 1 2 2 1 2 9 
Gave rewards 2 2 3 2 9 
Good appearance 4 6 2 17 3 1 4 4 3 8 5 5 1 1 2 1 1 68 
Good Disciplinar-
. 
ian 3 8 9 7 5 3 8 9 7 9 7 2 2 3 3 6 1 1 1 1 89 
Good exam.p1e 1 1 2 
Good marker 3 2 1 2 1 1 10 
Good method of 
teaching 2 2 
Good teaching 53 68 39 61 22 30 26 15 60 55 33 44 10 22 7 17 7 7 4 7 1 3 591 
Had activities 
in room 1 1 1 1 1 4 2 2 3 16 
Had children 1 1 1 1 1 2 1 8 
Had class room 
discussion 1 1 
Had clubs 1 1 2 
Had "Current Events" 1 2 3 
Had entertainments 4 1 3 8 
Had favorites 1 1 2 4 
(Continued) 
Table 9 (continued) 50 
Term or Phrase 4th 3rd 2nd lst 8th 7th 6th 5th 4th 3rd 2nd lst 
Used by Pupil Year in H. s. Grade in E. s. Total 
B G B G B G B G B G B G B G B G B G B G B G B G 
Had general infor-
mation 3 1 5 l 10 
Had personality 2 6 3 5 2 l l l 4 5 3 33 
Had pets 7 10 l l l 20 
Had plays in 
class l l 
Had outings 
(Tours) 1 l 1 3 
Had a temper 1 3 2 6 
Hard work in 
class ll 4 3 4 l 2 5 l 2 33 
Helpful 17 19 18 19 13 8 10 7 24 17 10 21 711 4 8 2 3 4 2 l 3 1 l 230 
Honest 2 3 2 l 8 
Human 4 5 l 4 l 2 3 1 1 1 23 
Impersonal l 1 
Inspiring 2 l 2 l 2 l l 10 
Intelligent 4 10 9 4 3 l 4 4 5 9 4 4 2 l l 1 66 
Interested in 
individual 8 5 6 11 3 7 1 13 14 3 15 l 2 2 1 1 2 95 
Interesting 4 3 1 3 2 l 1 6 4 1 2 2 l 1 1 1 34 
Kind 3 15 8 1 3 8 2 13 17 8 17 2 2 2 9 l l 4 1 l 2~ 120 
Likable l 1 l 3 
Little homework 6 4 5 5 3 1 2 5 4 3 4 l 2 2 2 49 
:Manly 2 2 l l 2 1 9 
Married 1 l l 3 
Middle aged 4 1 1 1 2 2 ll 
Modern 1 l 1 1 4 
Motherly 2 4 2 3 l 1 l 2 16 
Muoh homework 2 1 1 4 
(Continued) 
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Table 9 (continued) 51 
Term or Phrase 4th 3rd 2nd 1st 8th 7th 6th 5th 4th 3rd 2nd 1st 
Used by Pupil Year in H. s. Grade in E. s. Total 
B G B G B G B G B G B G B G B G B G B G B G B G 
Neat--clean 3 7 1 3 1 1 6 7 1 4 2 1 2 1 2 2 44 
Nice voice 1 4 1 1 1 2 1 1 1 2 1 3 1 20 
No favorites 5 10 15 42 6 7 13 16 4 7 5 1 2 1 1 1 136 
No homework 1 1 2 2 4 10 
Not sarcastic 1 2 6 1 2 2 2 1 17 
No driving 1 l 
No sense of' 
humor 2 2 
No scolding in 
class 1 1 
Not superior 2 1 1 4 
Old 1 1 1 1 1 1 1 1 1 9 
Orderly 1 1 2 
Partial 1 1 2 
Patient 4 4 9 12 3 4 1 6 11 3 10 3 6 4 1 3 4 3 91 
Pleasant 11 4 8 10 18 2 7 6 8 11 75 
Praised 1 1 1 2 1 1 7 
Pretty 2 1 2 1 3 l 3 1 2 2 1 1 1 1 23 
Private criticisms 
(Scoldings) 1 2 1 2 1 1 2 1 11 
Reasonable 7 13 3 3 5 2 3 2 1 1 5 45 
Reasonable home-
work 7 11 3 8 6 2 4 8 6 2 2 4 1 64 
Rewarded the 
deserving 1 2 1 1 1 2 8 
Sarcastic 1 1 1 2 5 
Sense of humor 28 51 36 23 7 19 16 19 25 19 18 46 7 25 4 6 2 5 3 1 1 4 1 366 
Serious 
(Sensible) 1 1 2 
Single 1 1 2 
(Continued) 
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Table 9 (continued) 
Term or Phrase 4th 3rd 2nd lst 8th 7th 6th 5th 4th 3rd 2nd lst 
Used by Pupil Year in H. s. Grade in E. s. Total 
B G B G B G B G B G B G B G B G B G B G B G B G 
Socially in-
clined 2 1 3 6 
Stern 1 1 1 1 1 5 
Strict 1 6 3 4 2 5 4 11 6 2 2 1 3 2 2 1 1 2 58 
Subject well-
known 17 15 20 13 4; 2 2 6 3 1 3 9 95 
Sweet smile 4 2 5 6 1 1 1 1 1 4 26 
Sympathetic 3 7 1 1 4 1 2 1 1 1 22 
Told Stories 1 1 1 5 1 1 10 
Took personal 
interest 7 5 2 8 3 4 3 6 6 8 2 6 5 3 1 2 1 1 1 74 
Traveled 1 2 2 3 3 1 1 2 1 16 
Treated as 
child 1 2 1 1 2 7 
Trusting 1 1 2 
Understanding 15 40 16 31 7 11 9 11 20 19 18 16 6 19 411 4 3 4 1 3 1 1 270 
Vfell planned 
work 1 2 1 2 1 1 8 
Young 1 3 1 7 4 3 4 2 5 3 4 1 6 5 2 2 2 1 56 
Young ideas 1 1 3 3 1 1 1 11 
* Because of low frequencies not all the terms listed in this comprehensive Table 
are used in the separate units. 
r 
Table 10 
Table 10 represents a series of groups. 
Group 1 shows the year in high school that was taught by the "favorite" 
teacher. The number of pupils who mentioned this particular year appears 
after the recording of the year. The percentage of the whole is in the 
third column. 
Group 2 represents like information for the elementary school. 
Group 3 shows the number of boys and of girls Who took part in the ex-
periment. 
Group 1 
High School 
Group 2 
Elementary School 
Year Times mentioned Percentage Grade Times mentioned Percentage 
4 
3 
2 
1 
Gym class 
All years 
Year omitted 
197 
185 
86 
74 
2 
3 
88 
635 
31 
27.5 
11.7 
.3 
.4 
13.8 
98.2 
Group 3 
8 
7 
6 
5 
4 
3 
2 
227 ' 
138 
67 
47 
33 
15 
11 
1 8 
Kg. 2 
All grades 1 
No grade 1 
Grade omitted 85 
635 
Number of Students Taking Part in the Experiment 
Boys ••••••••• 278 
Girls •••••••• 357 
Total 635 
53 
36 
22 
10 
7.7 
5.2 
2.3 
1.7 
1.2 
.3 
.15 
.15 
13.4 
100.1 
Table 11 
This Table shows the frequency of characteristics or traits of the 
teachers described by the students. 
Characteristic Frequency in H. s. T. Frequency in E. s. T. 
Description Description 
Good teaching 314 277 
Sense of humor 176 167 
Understanding 140 130 
Helpful 111 124 
Fair 95 73 
Had no favorites 85 51 
Subject well-known 79 
Calm. 43 50 
Patient 43 
Good appearance 41 27 
Kind 40 80 
Intelligent 39 27 
Good disciplinarian 37 52 
Reasonable homework 37 27 
Reasonable demands 33 
Considerate 30 53 
Little homework 26 23 
Strict 25 33 
Young 25 31 
Hard work in class 26 
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SAMPLE QUESTIONNAIRES 
Please do not write your name on this sheet. Simply write Boy or 
~in the blank at the end of this line girl • 
---------------------------------~------------------------~----------Of all my grade school teachers 6 I liked (1~. Mrs. Miss) X best 
because: 
She was sweet and understanding and did her best to help me 
all the time. Sometimes the children took advantage of her quiet 
nature and disobeyed but her sweetness always got around them tuad 
they were ashamed of themselves. She tried to find what you were 
interested in and pushed you toward that goal. She was genuinely 
interested individually in all her students. 
(You may use the other side of this paper if necessary} 
---------------------------------------------------------------------I had the teacher I have described in 6th Grade. 
----------------
Please do not write your name on this sheet. 
Simply write Boy or Girl in the blank at the end of this line girl 
Of all my High School teachers, I liked (Y~. Mrs. Vdss) Y best 
because: 
56 
He had a splendid sense of humor, was friendly, helpful, under-
standing, and really knew his subject. He knew how to put the les-
son over so that you really "got it'' and remembered it, but he did 
it in such a way that you enjoyed learning. He had a little collec-
tion of jokes and clever remarks which he sprinkled through the 
course and in spite of the fact that the subject was pretty diffi-
cult and sometimes dull, you liked it. He wasn't an easy teacher, 
however; if you didn't have your work in, the matter wasn't dropped--
you had to have it in or else. He didn't let things slide along 
so that you lost your ambition to do your work but kept you stepping. 
One thing I liked was that he didn't give a great deal of homework. 
(You may use the other side of this paper if necessary) 
---------------------------------------------------------------------I had the teacher I have described in 3rd year of High School. 
Please do not write your name on this sheet. 
Simply write Boy or Girl in the blank at the end of this line girl 
---------------------------------------------------------------------What differences can you now see between your best liked High-School 
teacher and your best-liked grade school teacher? 
57 
The one in grammar school v~s more interested in me and my 
future individually, while the one in high school was just in-
terested in putting over his special subject. I think I like 
the high school teacher better though because he had young 
ideas and knew how to get along with young better. 
(You may use the other side of this paper if necessary) 
---------------------------------------------------------------------Fasten your 3 papers together. 
